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Introduction to Common Core  
 

Common Core curriculum and training for new child welfare workers in California is designed to be 
generalizable across the state, cover basic child welfare knowledge and skills, and is important for all CWS 
positions with in an agency. 
 
California’s Common Core Curricula for Child Welfare Workers is the result of the invaluable work and guidance of a 
great many people throughout the child welfare system in California and across the country.  It would be impossible to 
list all of the individuals who contributed, but some groups of people will be acknowledged here. 
 
The Content Development Oversight Group (CDOG) a subcommittee of the Statewide Training and Education 
Committee (STEC) provided overall guidance for the development of the curricula.  Convened by the California Social 
Work Education Center (CalSWEC) and the California Department of Social Services (CDSS), CDOG membership includes 
representatives from the Regional Training Academies (RTAs), the University Consortium for Children and families in Los 
Angeles (UCCF), and Los Angeles County Department of Children and Family Services. 
 
In addition to CDOG, a Common Core 3.0 subcommittee comprised of representatives from the RTAs, the Resource 
Center for Family Focused Practice, and counties provided oversight and approval for the curriculum development 
process.   
 
Along the way, many other people provided their insight and hard work, attending pilots of the trainings, reviewing 
sections of curricula, or providing other assistance. 
 
California’s child welfare system greatly benefits from this collaborative endeavor, which helps our workforce meet the 
needs of the state’s children and families. 
 
In compliance with the Indian Child Welfare Act (1978) and the California Practice Model, social workers must identify 
American Indian/Alaska Native children in the system. For an overview of Implementing the Indian Child Welfare Act 
view:  https://www.youtube.com/watch?v=BIQG65KFKGs 
 
The curriculum is developed with public funds and is intended for public use.  For information on use and citation of the 
curriculum, please refer to:  
https://calswec.berkeley.edu/sites/default/files/citation_guideline_6-2018.pdf 
 

 

 
FOR MORE INFORMATION on California’s Core Curricula, as well as the latest version of this 
curriculum, please visit the California Social Work Education Center (CalSWEC) website: 
http://calswec.berkeley.edu  

 
 
 
  

https://www.youtube.com/watch?v=BIQG65KFKGs
https://calswec.berkeley.edu/sites/default/files/citation_guideline_6-2018.pdf
http://calswec.berkeley.edu/
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Curriculum Introduction 
 

This half-day curriculum focuses on Writing Behavioral Objectives. There is the pre-requisite eLearning “Case Planning 
Basics” that provides foundational knowledge for this training. Behavioral objectives are developed in collaboration with 
the family, and should be tailored to family’s unique needs. Behavioral objectives are written in strength-based 
language, describing desired outcomes.  

Behavioral objectives and subsequent service activities to meet the goals of the objectives are inputted into CWS/CMS. 
This training will provide examples of tailoring CWS/CMS template language for a more specific and strength-based 
service plan to meet a family’s needs to provide safety, permanency and well-being for their children. 

  



 

California Common Core Curriculum 3.0 | Writing Behavioral Objectives | May 6, 2019 | Trainee Guide 
5 

 

 
Agenda 

 
Segment 1:  Welcome and Introduction        9:00 – 9:30 
 
Segment 2:  Review of Key Concepts        9:30 – 10:00 
 
Segment 3:  Writing Behavioral Objectives for the Wilson Family    10:00 – 10:30 
 
Break             10:30 – 10:45 
 
Segment 4:  Practice Writing Behavioral Objectives       10:45 – 11:20 
 
Segment 5:  Embedded Evaluation         11:20 – 12:00 
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Learning Objectives 
 
Knowledge 
K1. The trainee will be able to recognize the need to work collaboratively to formulate case plan objectives that: 

a.  Reflect behavioral changes needed to resolve safety and risk concerns 
b.  Are culturally relevant for the family 
c.  Address the specific strengths and needs of children, youth, including medical and mental health services 
d.  Address safety, permanency and well-being 

K2. The trainee will be able to recognize that CWS/CMS is a templated tool that requires customizing for each family 
based on the strengths and needs of that family. 

 
Skill 
S1. Given a case scenario, the trainee will be able to write case plan objectives that are specific, measurable, achievable, 

relevant, and time limited. 
S2. Given a case scenario, the trainee will be able to link assessment of strengths, needs, and protective capacities to 

case plan objectives. 
S3. Given a case scenario, the trainee will be able to demonstrate working with a family to prioritize and sequence case 

plan objectives. 
 
Values 
V1. The trainee will value family voice and involvement in case plan development. 
V2. The trainee will value case plans that: 

a.  Reflect the family’s expression of their priorities and needs 
b.  Supports ongoing family involvement 
c. Focus on behavioral change needed to address safety and risk concerns and meet the Minimum Sufficient 

Level of Care (MSLC) 

V3. The trainee will value including standardized assessment results in the case planning process to reduce bias and 
maintain focus on the MSLC. 
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S.M.A.R.T. Objectives and Service Descriptions 
 

OBJECTIVES ARE:  EXAMPLE: 
 
 

 

Objectives describe the specific behavioral 
outcomes that will result in achievement of  
the  permanency goal. An objective clearly 
describes a behavior that must occur, or 
that must stop occurring, before the case is 
successfully closed. (Try to word objectives 
using positive terms.) 

Specific Objective: Within 30 days, Mr. Lazarus will be able to explain to 
his social worker how he would use alternatives to corporal punishment 
methods and only use discipline methods that keep the children free from 
injury. 

   

 
 
 

 

The parties to the plan must be able to 
reach consensus regarding whether the 
stated objectives have been accomplished. 

Some criteria are easy to observe but  more  difficult  to  measure. For 
example, one cannot write a measurable objective related to home 
cleanliness by quantifying the amount of dirt that is allowable in a home.  
A  practical  solution  is  an  objective  that includes many observable 
behaviors that are associated with cleanliness. For example, "the floor 
will be cleared of dirt, dust, debris, food, and garbage.” The objective 
provides realistic and measurable criteria against which to measure home 
cleanliness. 

   

 
 

 

Objectives must be realistic so that clients 
are able to accomplish them. 

For example, “Over the next 6 months, Mr. Lazarus will demonstrate the 
ability to discipline his children during visits without using physical 
punishment” is achievable; “Mr. Lazarus will not discipline child” is neither 
achievable nor desirable. 

   

 
 
 

 

Objectives must be selected in the context 
of the factors that put the child at risk. 

If the assessed problem is that the mother is alcoholic and has blackouts 
during which time the child receives no care, a relevant and result focused 
objective would be, “Ms. Lazarus will remain sober at all times she is 
supervising her children and will ensure that her children are adequately 
supervised at all other times as evidenced by social worker observation, 
service provider observation and no new referrals for neglect during the 
next 60 
days.” 

   

 
 

 

A timeframe within which the objective 
can reasonably be expected to be 
completed should be included in the 
objective statement. 

The assignment of a timeframe provides an additional criterion by which 
achievement of the objective can be measured. A time- limited would start 
or end with, “Within (number of days/months)…” or “whenever the 
parent…” 

   
 

SPECIFIC 

MEASURABLE 

ACHIEVABLE 

RESULTS-FOCUSED 

TIME-LIMITED 
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Case Plan Objectives are S.M.A.R.T. and S.M.A.R.T. case plan objectives…. 

1. Engage Participants – People support what they create – Margaret Wheatley 

• The social worker role in helping families, children and young adults plan for change is critical to outcomes that ensure saf ety, 
permanence and well-being. 

• Families, children and young adults should be active participants in identifying case plan objectives and deciding what actions and 
services would best support them in meeting the case plan goal. 

• The social worker elicits and listens to the stories of family members (voice) while taking into consideration cultural humility and 
being sensitive to possible historical trauma and grief and loss while incorporating the family members’ expertise and ideas 
(choice) in the case plan objectives based on the family’s strengths and needs. 

• This exchange of information, guided by the use of thoughtful solution focused questions, is the foundation of a relationship of 
mutual respect and sets the tone for the process of self-discovery and commitment. 

 
2. Meet Specific Requirements – Because of ICWA, my son is growing up with his culture - Chief Judge Allie Greenleaf Maldonado 

Effective case plan objectives meet all county, state and federal requirements to address safety, permanency and well-being. 

• Minimum Sufficient Level of Care (MSLC) - The social standard for the minimum of parent behavior below which a home is inadequate 
for the care of the child. 

• Reasonable Efforts - Concerted efforts to engage the family that is different for different families. 
• Active Efforts - ICWA mandates more intensive efforts, a higher standard beyond “reasonable” to prevent removal and/or 

facilitate reunification. (i.e. more frequent face to face contacts) 

• Standardized Assessment Results of Decision Making Tools (i.e. SDM) - Including standardized assessment results from SDM tools 

in the case planning process reduces bias and maintains focus on the MSLC. 
• Safety Assessment (behavioral changes needed to resolve identified safety threats) 
• Risk Assessment (behavioral changes needed to address family factors that will increase the likelihood of future maltreatment) 
• Family Strengths and Needs Assessment (identifies the specific strengths and needs of children, youth, including medical and 

mental health services- guides case plan development) 

3. Are Highly Structured – “Begin with the end in mind” – Stephen Covey CWS/CMS is a templated case plan tool with multiple components 

that will require customizing to generate strength-based case plan objectives that reflect the strengths and needs of the family, child 

and/or young adult. 

• Case Plan Goals (the What?) - Child Welfare Case Plan Goals articulate an aspiration of what permanency will look like (i.e. remain 
home (fm), adoption with siblings, tribal customary adoption) for the children or young adult upon the timely completion of the 
case plan objectives. Goals are broad and general in scope. 

• Case Plan Objectives (the How?) - An objective is a statement that describes a specific desired behavioral outcome that will achieve 
the desired permanency goal. An objective is a statement of a behavior that must be achieved and maintained in order to achieve 
safety, permanency and well-being for a child or a young adult. Objectives are more specific in scope than goals. 

• Client Responsibilities/Client Services – describes in detail the specific service/activity the individual will participate in that supports 
the new behaviors or actions that the individual will complete in order to reach the objectives. They include a description of the 
activity, frequency and duration of time that the individual will need to participate. 

 
4. Individually tailored – “Always address the person in his or her resources first” – Insoo Kim Berg 

• Despite the templated CWS/CMS, case plan objectives are uniquely tailored to the individual members of the family or the identified 
young adult. Therefore objectives are culturally relevant, representative of community standards of which the family is a member, 
strength-based and developed in collaboration with the family and their network of support. 
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Writing S.M.A.R.T. Case Plan Objectives Quiz (the IRAT and TRAT) 
 
This multiple choice quiz has two parts:  first as an individual quiz, and second as a team-based learning activity.  First, 
complete the Individual Readiness Assurance Test (IRAT) on your own.  Then, as part of the team-based learning 
activity, discuss the rationale for your individual answers with your teammates. Work together to reach consensus and 
complete the Team Readiness Assurance Test (TRAT), which contains the same questions that you answered 
individually. 

 
1. If the client responsibility is related to Parent Education, the best example of an “active effort” as defined in the 

1978 Indian Child Welfare Act would be: 
a. Providing the family a written referral to Catholic Social Services for Parent Child Interactive Therapy 

two times a week. 
b. Coordinating by telephone with the Tribal Social Worker to provide the family a referral, the contact 

information and hours of operation of the Native American Wellness Center. 
c. Conducted joint home visits with the Tribal Social Worker as frequently as once a week until such time that 

the family obtained answers to their questions, discussed their ambivalence with child welfare 
involvement, which eventually lead to their agreement to accompany the Tribal Social Worker to the Native 
American Wellness Center for only a tour and orientation of the facility. 
 

2. If the case plan objective is: Be willing and able to arrange appropriate child care and supervision when you are away from 
home. Which item best meets the criteria for a client responsibility? 
a. Natalie has agreed to contact the Child Care and Referral Resource Network within 30 days, and select 

at least three providers who provide care between 3 p.m. and 11 p.m. 
b. Maternal grandmother Eliza agrees to care for the children whenever Natalie is working from 3 p.m. to 

11 p.m. 
c. Natalie will not leave the children home alone again until they are of an appropriate age to meet their 

basic needs and call for help in the event of an emergency. 
 

3. Although more than one of these statements are true, which are the primary ways that a goal and objective 
differ according to the handout? 
a. Goals describe the how and objectives describe the what. 
b. Goals are long-term and objectives are short term 
c. Goals are broad and objectives are specific in scope. 

 
4. An effective way of acknowledging a mother’s past experiences as a former foster youth into a case plan objective related 

to visitation might be: 
a. Misty agrees to be supportive and nurturing during weekly visits with Makayla as demonstrated by 

completing parenting tasks such as helping with homework, playing board games and/or preparing a 
healthy snack. 

b. Misty will identify at least three activities and/or actions she can use during visitation so that Makayla is 
supported and nurtured. 

c. Misty agrees to be attentive and supportive during scheduled visitation by discussing her negative 
memories of being in foster care separate and away from her scheduled parenting time with Makayla. 
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5. Which question might deepen a social worker’s understanding of the ways a father’s 

cultural background is impacting child safety related to family violence. 
a. You saw your father hit your mother, do you think that has anything to do with how you are interacting 

with your girlfriend? 
b. Has there ever been a time you wanted to yell and “take a swing” at your girlfriend but instead you did 

something different? 
c. In what ways have individuals in your family and community kept their children protected from acts of 

violence? 
 

6. Which of the youth’s descriptions of developing a TILP provides the best example of 
engagement in the development of behavioral case plan objectives. 

a. My social worker visited me one to two times a month and always bought the TILP he completed in the office 
to show me what I was to be doing to meet the agency case plan objectives he wrote. 

b. I wanted to go to beauty school. Each time we met, my social worker asked me and my support 
network, “On a scale of 1 to 10, how much progress I had made towards getting my cosmetology 
degree”. Based on my number we co-created next steps (who? what? how will we know it worked?) to 
move up the scale. “Those next steps became what my social workers call case plan objectives”. 

c. I wanted to be a lawyer. My social worker always encouraged me and led me to believe I could do 
anything.  I’m now a practicing attorney. 
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TRAT Quiz Score Sheet 
 

As a group list the answer that you believe is most accurate for each question.  List your 
first, second, and third choices in the boxes, as indicated. 

 
 

QUESTION 1st Choice  2nd Choice 3rd Choice Score 
1 
 

    

2 
 

    

3 
 

    

4 
 

    

5 
 

    

6 
 

    

7 
 

    

8 
 

    

9 
 

    

TOTAL 
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CWS/CMS Case Plan Drop-Down Options 
 

Please note that this is not a complete list, but was compiled for training purposes only. 

Service Objectives 

Able and willing to have custody. 
Show your ability and willingness to have custody of your children. 

Accept disclosure made by child. 
Listen to and show acceptance and support of the disclosure made by your child. 

Acquire adequate resources. 
Obtain resources to meet the needs of your child and to provide a safe home. 

Acquire basic cooking skills. 
Demonstrate basic meal planning and cooking skills. 

Acquire basic skills to seek employment. 
Be able to complete job applications and to participate in job interviews. 

Acquire shopping, budgeting, and money management skills. 
Demonstrate developing/balancing a budget and to shop within your means. 

Allow victim confrontation. 
Listen and respond appropriately when child is ready to confront you about your behavior. 

Arrange child care/support during your absence. 
Be willing and able to arrange appropriate child care and supervision when you are away from 
home. 

Complete Domestic Violence Program. 
Attend and demonstrate progress in County Certified Domestic Violence Prevention Plan. 

Comply with visitation. 
Maintain a positive relationship with your child by participating in your visitation plan. 

Control anger/negative behavior. 
Express anger appropriately and develop strategies for handling anger. 

Cooperate w/Concurrent Services Planning. 
Work together with services to achieve legal permanency. 

Cooperate to establish guardianship. 
Work together with staff to establish a guardianship for the child. 

Develop Domestic Violence Prevention Plan. 
Develop and use a specific domestic violence Relapse Prevention Plan for yourself. 

Develop supportive interpersonal relationships. 
Develop positive support systems with friends and family. 

Do not abuse alcohol. 
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Stay sober and show your ability to live free from alcohol dependency. 

Do not abuse drugs. 
Stay free from illegal drugs and show your ability to live free from drug dependency. Participate in 
all required drug tests. 

Do not break the law. 
Do not break the law. Avoid arrests and convictions. 

Do not involve you child in Dom. Viol. 
Do not involve your child in attempts to control or intimidate your partner. 

Do not neglect your child’s needs. 
Meet your child’s physical, emotional, medical, and educational needs. 

Do not physically abuse your child. 
Interact with your child without physical abuse or harm. 

Do not sexually abuse your child. 

Do not use physical punishment. 

Eliminate danger to physical health. 
Remove identified dangers to your child’s physical health. 

Follow conditions of probation/parole. 
Follow all conditions of probation/parole. 

Have no contact with your child. 
You will not contact your child by phone, in writing, or in person. 

Improve basic self-care grooming, dressing, hygiene. 
Improve grooming, dressing, and hygiene. 

Know age appropriate expectations. 
Show that you know age appropriate behavior for your child. 

Maintain problem-free school behavior. 
Follow all school rules. Do not create any behavior problems at school. 

Maintain suitable residence for child. 
Obtain and maintain a stable and suitable residence for yourself and your child. 

Monitor/correct child’s behavior. 
Show your ability to supervise, guide, and correct your child at home, school, and in the community. 

Monitor child’s health, safety, and well-being. 
Pay attention to and monitor your child’s health, safety, and well-being. 

Obtain/finalize adoption. 
Cooperate with staff person(s) working to finalize adoption for the child. 

Obtain/maintain legal source of income. 
Have and keep a legal source of income. 

Positive interaction during child visits. 
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Be nurturing and supportive when you visit your child. 

Prepare for independent living. 
Participate in independent living program. 

Protect child from contact with abuser. 
You will not allow any contact between the abuser and your child. 

Protect child from emotional harm. 
Protect your child from emotional harm. 

Protect child from physical abuse. 
Show that you will not permit others to physically abuse your child. 

Protect child from sexual abuse. 
Show that you will not permit others to sexually abuse your child. 

Protect self from abusive relationships. 
Take appropriate action to avoid being a victim of further domestic violence. 

Provide appropriate/adequate parenting. 
Consistently, appropriately, and adequately parent your child. 

Provide care for child’s special needs. 
Show your ability to understand your child’s feelings and give emotional support. 

Provide emotional support for child. 
Show your ability to understand your child’s feelings and give emotional support. 

Receive age appropriate services. 
Receive age appropriate, child oriented services. 

Refrain from domestic violence. 
Do not behave in a manner that is verbally, emotionally, physically, or sexually abusive or 
threatening. 

Stabilize mental health. Participate in medical or psychological treatment as directed by the court 

Support placement with potential legal guardian. 
Participate positively with staff person(s) to support the child’s placement with a potential legal 
guardian. 

Support long term placement for the child. 
Participate positively with staff person(s) to support a long term placement for the child(ren).  

Take responsibility for actions. 
Show that you accept responsibility for your actions. 

Treat others with respect. 

Will complete vocational training. 
Enroll and complete vocational training. 

Will remain in school until graduation/GED. 
Attend school on a regular basis until graduation or GED. 
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Planned Client Services/Client Responsibilities 

Domestic Violence Program 

General Counseling 

Psychiatric/Psychological Assessment 

Psychotropic Medical Evaluation/Monitoring 

Sexual Abuse 

Therapeutic Day Treatment 

Other (Education) 

Parent Education Program 

Special Education 

Teaching and Demo Homemakers 

Temporary Caretakers 

Tutoring 

Family Preservation Services 

FP – Teaching and Demo 

FP – Other  

Counseling 

Other (Substance Abuse) 

Substance Abuse (inpatient) 

Substance Abuse (outpatient) 

Substance Abuse Testing 

Twelve Step Program 

Health/CHDP Services 

Dental Visit 

HEP-CHDP Equivalent Physical Exam 

HEP-CHDP Physical Exam 

HEP-Periodic Dental Exam 

Medical Visit 

Medication Management 

Other (Description Mandatory) 

Provide Medical Consent 

Provide Medical/Dental Information 

Independent Living Skills Program (ILSP) 

ILP – Career/Job Guidance 
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ILP – Consumer Skills 

ILP – Education  

ILP – Health Care 

ILP – Home Management 

ILP – Housing Options/Locations 

ILP – Interpersonal/Social Skills 

ILP – Money Management 

ILP – Other (Description Mandatory) 

ILP – Parenting Skills 

ILP – Time Management 

ILP – Transitional Housing 

ILP - Transportation 

Case Management Services/Agency Responsibilities 

Arrange and maintain placement 

Arrange emergency shelter care 

Arrange service delivery 

Arrange transportation 

Arrange visitation (See “Visitation Schedule” below) 

Arrange/Refer legal consent 

Obtain medical consent 

Other (Description Mandatory) 

Perform case planning activities 

Provide crisis intervention 

Referrals to community resources 

SW planned contact (See “Contact Schedule on next page) 

Transport client 

Concurrent Planning 

CSP – Assess for Adoptions 

CSP – Disclosure to Birth Parents 

CSP – Joint Assessment 

CSP – Other (Description Mandatory) 

CSP – Recommend Permanency Alternative 

CSP – Refer/Complete Adopt. Home 

CSP – Refer/Complete Guardian Assmt. 
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CSP – Refer/Complete Relinquishment 

CSP – ID/Assess Permanency Plan 

CSP – Place in Permanency Plan 
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Wilson Family Genogram 
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Screener Narrative 
 

 
 

Investigation Narrative 
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California Common Core Curriculum 3.0 | Writing Behavioral Objectives | May 6, 2019 | Trainee Guide 
23 

 

California SDM Safety Assessment 
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California SDM Family Risk Assessment 
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California SDM Family Strengths and Needs Assessment 
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Wilson Vignette 
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Summary of Delivered Services Log 
Please review the following documents about the Wilson family on the right side of your yellow folders: The Screener Narrative 
(green) and the Investigative Narrative (lavender). Along with the SDM Safety (pink) and Risk (yellow) Assessments, these 
documents illustrate what the social worker saw on first contact with the family. Take 10 minutes to read the first 2 documents—
the Screener and Investigative Narratives—and scan the SDM Risk and Safety tools. 

Now let me tell you what we’ve seen and learned about the Wilson family one month later. 

This is a voluntary family maintenance case and the family’s second contact with child welfare services. 

Here’s what we know about Omar and Alejandro: As we saw from the genogram, Omar and Alejandro are both sons of Matthew 
and Alana Wilson. Omar’s bruises have faded and neither he nor Alejandro have any visible injuries; both boys say that their 
parents have not hit them, and they appear clean and healthy. Both boys attend school regularly. They share a room which is clean 
and they like showing their toys and video games. Omar says he gets mad when Alejandro takes his toys without permission. 

Omar (7) is enrolled in the Rosebud Sioux Tribe, is in kindergarten for the second year, and has been diagnosed with ADHD 
(Attention Deficit Hyperactivity Disorder and learning disabilities; he has taken medication for the past 3 months and while his 
behavior at school has improved, he has problems at home. At school, an aide works with him one hour a day to help Omar calm 
himself and concentrate. The social worker has offered to connect his parents with a support group for parents with children who 
have ADHD. The local group has parents of various ethnicities; Matthew and Alana Wilson have accepted this offer agreed to join 
the support group. At birth, Omar tested positive for cocaine; according to Alana, as an infant he rarely slept through the night, 
and “nearly impossible” to comfort. 
Omar lived at home for the first 10 months of his life; when his mother relapsed and entered a treatment program, he was 
removed and eventually placed with his great aunt Teresa for 6 months— both still have a close relationship. The Lakota tribe 
was noticed and agreed to this placement. 
Alejandro was born 4 months after Omar returned home to his parents. He has frequent tantrums at home and hits his parents 
and brother when he is frustrated. 

Alejandro (5) is also enrolled in the Rosebud Sioux Tribe, is in kindergarten, and was recently diagnosed with mild developmental 
delays. Alejandro says Omar is mean to him, but his parents make him stop. He told the social worker that he gets mad and bored 
at home and is happier at school He knows his colors and can count to 100. There is no indication of perinatal substance use with 
Alejandro. 

Matthew Wilson (37) His father is African American and his mother is Lakota. He is enrolled in the Rosebud Sioux Tribe. His 
father was killed in action when Matthew was 2; he was raised by his mother and her family in South Dakota, spending several 
summers with his father’s family in Baltimore. At 19, he moved to California where he trained for work with concrete, and has 
been in this field since then. His first wife died during a car accident; he was driving while intoxicated; no charges were filed. 
Matthew began alcohol treatment, had 2 relapses during his first 4 years and has been sober for the past 7 years. He married his 
second wife, Alana, 8 years ago. His mother Doreen Bearchild lives on the Rosebud Sioux Reservation, keeps in touch with Matthew 
by phone and sees Omar and Alejandro when they visit for wacipi (wah-see-pea). His grandparents, Alfred and Cathryn Wilson have 
provided Matthew with emotional and financial support throughout his life, are in frail health and cannot travel. They have never 
seen Alana, Omar and Alejandro but call occasionally and send holiday presents regularly. 
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Alana Wilson (27) was born in Texas to first generation Mexican American parents, Hector and Gloria Gomez. Hector is bi-lingual. 
She moved to California when she was 18 to find work, and married Matthew the next year. She experimented with drugs after she 
moved to California, and has had in- patient treatment twice for drug dependency. She has not used drugs for the past 2 years. Her 
aunt Teresa Alvarez lives nearby; her sister Lupe Herrera lives 200 miles away. Teresa is widowed and operates a day care center 
near the Wilson’s home; Lupe lives with her husband and two small daughters and has an “off and on” relationship with her sister 
Alana. The Herreras worry about Alanna’s history with drug dependency and Matthew’s quick temper and history of hitting Omar 
and Alana. Alana is sporadically in touch with her parents who still live in Texas and took care of Omar and Alejandro during the 
summer while Alana was in treatment for the second time. 

Alana was emotional when the social worker asked about the family’s first contact with the Department, and says she feels guilty 
that Omar was born with drugs in his system. She completed treatment but relapsed 10 months later and left Omar home alone. 
Mr. Wilson said he was not able to care for Omar, and neither parent provided the names of other family members because they 
were embarrassed. So Omar entered foster care and was initially placed with a stranger until his great aunt Teresa applied to be his 
relative caregiver. 

A few days ago, there was a Child and Family meeting with the Wilson family and their relative and community support members 
including great aunt Teresa Alvarez, Alana Wilson’s pastor, Jorges Orrante, Matthew Wilson’s AA sponsor James Jeffers, and 
Omar’s school psychologist, Jennifer Wang. Paternal grandmother Doreen Bearchild joined the meeting by phone. Using the 
three questions, this group identified 7 family strengths, 5 worries, and what needs to happen next. That information is detailed 
on the last 3 pages of the Delivered Service Log. As a consequence of this meeting, Matthew and Alana Wilson agreed to join a 
support group for parents whose children have ADHD, continue with their parenting class and asked for an in home parenting 
program since are having a hard time implementing the tools because Omar doesn’t cooperate. Both parents said they can 
continue their sobriety without further meetings or services. Both parents agreed to attend one meeting of a bible study group 
for couples at Alana Wilson’s church and see whether they felt welcome. Matthew Wilson agreed to attend the Healing Circle 
program, a support group for men who have issues with anger and interpersonal violence, and to not engage in interpersonal 
violence. This program is part of a local Native American religious organization. 
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S.M.A.R.T. Objectives and Service Descriptions 
 

Specific 
Measurable 
Achievable 
Results-focused 
Time-limited 
 
An objective is a statement that describes a specific desired behavioral outcome that will achieve the desired 
permanency goal.  An objective is a statement of a behavior that must be achieved and maintained in order for the child 
to be safe. 
 

Objectives are about behavior change 

Objectives are “end states”  
 
Objectives are more specific in scope than goals.  An objective describes in measurable terms the end state of exactly 
what change is desired.  The outcome described by an objective represents the elimination of the identified need or 
problem. 
 
Objectives must have certain characteristics:  they are specific, measurable, achievable, results-focused, and time-
limited (S.M.A.R.T.).  In addition, an objective should be formulated for the factors that place the child(ren) at risk.  This 
will assure that planned services are directed toward eliminating the problems that brought the family into the child 
welfare system, and that they are individualized to meet each need.  Part of the worker's responsibility, through 
casework intervention, is to engage and empower the client to become invested in these objectives in order to succeed.   
 
It is important to remember to focus only on those objectives that relate to the risk of recurrence of maltreatment.  
Many client families (as well as the rest of us) have multiple areas in our lives where we could make changes that could 
improve parenting.  If these areas are not related to risk they should not be the focus of objectives unless families feel 
strongly about including them. 
  

• Objectives Are Specific 
 

Objectives describe the specific behavioral outcomes that will result in achievement of the permanency 
goal.  An objective clearly describes a behavior that must occur, or that must stop occurring, before the case 
is successfully closed.  (Try to word objectives using positive terms.) 
 
This can create confusion for workers when distinguishing between descriptions of parental behaviors that 
represent “end states” (objectives) and descriptions of parental behaviors that represent activities (planned 
services).  Like objectives, services are also always written in behavioral terms, because by definition, they 
are statements of a person's actions.   

The differentiating factor is whether the change in the parent's behavior is 

• the desired end in itself (an objective)  

 -OR- 

• a step towards and a means of achieving the objective (a planned service) 

 



 

California Common Core Curriculum 3.0 | Writing Behavioral Objectives | May 6, 2019 | Trainee Guide 
49 

 

• Objectives Are Measurable 
 

The parties to the plan must be able to reach consensus regarding whether the stated objectives have been 
accomplished.   

 

The objective must include some easily discernible criteria by which achievement can be measured. 

 
Writing measurable objectives is one of the most difficult parts of the case planning process.  Many of the 
expected outcomes in child welfare do not lend themselves to easy, precise quantification. 
 
Some criteria are easy to observe but more difficult to measure.  For example, one cannot write a 
measurable objective related to home cleanliness by quantifying the amount of dirt that is allowable in a 
home.  A practical solution is an objective that includes many observable behaviors that are associated 
with cleanliness.  For example, "the floor will be cleared of dirt, dust, debris, food, and garbage.”  The 
objective provides realistic and measurable criteria against which to measure home cleanliness. 

 
Workers may be accustomed to writing objectives that contain the word improve such as “improved child 
care” or “improved housing conditions.”  Objectives that contain the word “improve” are neither 
observable nor measurable.  “Improve” implies the existence of a describable baseline and a describable 
increase from the baseline.  It also sometimes implies underlying values that define some behaviors as more 
desirable than others.  If observers have different values, they may not agree on what can be considered an 
improvement.  In neither case is there an adequate description of an end state that can be measured. 

 
• Objectives Are Achievable 
 

Objectives must be realistic so that clients are able to accomplish them.   

 
• Objectives Are Results-Focused 

 
This characteristic of objectives appears deceptively self-evident.  It is not uncommon, however, for workers 
to derive their objectives from a “laundry list” of potential conditions that might improve parenting or care 
of the child.  For example: “Ms. Lazarus uses non-violent methods of disciplining her child, including time-
out and restriction of privileges as reported by the child and as witnessed by the social worker” could be an 
appropriately written objective but not for all situations in which there has been child maltreatment.  

 

Objectives must be selected in the context of the factors that put the child at risk.   

 
• Objectives Are Time-Limited 

 

A timeframe within which the objective can reasonably be expected to be completed should be included 
in the objective statement.   

 
The assignment of a timeframe provides an additional criterion by which achievement of the objective can 
be measured. 
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Time should not be thought of just in terms of “court time.”  Smaller blocks of time for specific activities to 
be completed work best with clients who may be overwhelmed with the prospect of completing the whole 
case plan.  However, in order not to have to revise the written plan unnecessarily, it is best to have larger 
blocks of time (consistent with court times) stated for objectives.  Smaller blocks of time are more 
appropriate for services that are known to be time-limited.  
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CWS/CMS Documentation 
 

CMS Drop Down Objective  

 Do not physically abuse your child. 
 Re-Worked Behavioral Objective  

For the next 6 months, Mr. Wilson agrees to always discipline Omar and Alejandro in ways that do not injure 
them. 

• Within two weeks, Mr. Wilson will be able to list five ways to discipline Omar and Alejandro, 
other than using physical discipline. 

• Within 30 days, Mr. Wilson will practice one skill learned in a parenting class when he is 
struggling to get Omar and Alejandro to follow directions and log the results in a journal. 

• Mr. and Mrs. Wilson will demonstrate to two people in their safety network the ability to set 
firm limits with Omar and Alejandro. 

 

Client Responsibility 

Activity 
 

Times Frequency Completion 
Date 

 
Education  
Services 

 
Parenting Program 

1 Weekly 9/30/16 

 
Description 

   

 
Mr. Wilson will attend and demonstrate progress in learning non-physical disciplining 
strategies that are developmentally age appropriate for Omar and Alejandro.  

 
Counseling 

 
Parent Child Therapy 

at least  
1 

Weekly 9/30/16 

 
Description 

   

 
Mr. Wilson will attend therapy with Omar to interpret and respond to his behaviors in 
nurturing and supportive ways. 
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CWS/CMS Objectives and S.M.A.R.T. Descriptions Worksheet 
 

Find the best CWS/CMS option and write a S.M.A.R.T. Description.  Remember to use language easily understood by 
people of any educational level. 
 
Scenario Wilson Initial Case Plan 
 
 

CMS Drop Down Objective  

 
 
 
 Re-Worked Behavioral Objective  
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Client Responsibility 

Activity 
 

Times Frequency Completion Date 

     

 
Description 

   

  

     

 
Description   
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Resources 
Some content in this curriculum was developed by NCCD and the Northern California Training Academy as part of the 
Safety Organized Practice Curriculum (SOP). SOP is a collaborative practice approach that emphasizes the importance of 
teamwork in child welfare.  SOP aims to build and strengthen partnerships with the child welfare agency and within a 
family by involving their informal support networks of friends and family members.  A central belief in SOP is that all 
families have strengths.  SOP uses strategies and techniques that align with the belief that a child and his or her family 
are the central focus, and that the partnership exists in an effort to find solutions that ensure safety, permanency, and 
well-being for children.  SOP is informed by an integration of practices and approaches including: 

• Solution-focused practice1 
• Signs of Safety2 
• Structured Decision making3 
• Child and family engagement4 
• Risk and safety assessment research 
• Group Supervision and Interactional Supervision5 
• Appreciative Inquiry6 
• Motivational Interviewing7 
• Consultation and Information Sharing Framework8 
• Cultural Humility 
• Trauma-informed practice 

 
  

                                                           
1 Berg, I.K., and De Jong, P. (1996). Solution-building conversations: co-constructing a sense of competence with clients. Families in 
Society, pp. 376-391; de Shazer, S. (1985). Keys to solution in brief therapy. NY: Norton; Saleebey, D. (Ed.). (1992). The strengths 
perspective in social work practice. NY: Longman. 
2 Turnell, A. (2004). Relationship grounded, safety organized child protection practice: dreamtime or real time option for child 
welfare? Protecting Children, 19(2): 14-25; Turnell, A., & Edwards, S. (1999). Signs of Safety: A safety and solution oriented approach 
to child protection casework.  NY: WW Norton; Parker, S. (2010). Family Safety Circles: Identifying people for their safety network. 
Perth, Australia: Aspirations Consultancy. 
3 Children’s Research Center. (2008). Structured Decision Making: An evidence-based practice approach to human services. Madison: 
Author. 
4 Weld, N. (2008). The three houses tool: building safety and positive change. In M. Calder (Ed.) Contemporary risk assessment in 
safeguarding children. Lyme Regis: Russell House Publishing. 
5 Lohrbach, S. (2008). Group supervision in child protection practice. Social Work Now, 40, pp. 19-24. 
6 Cooperrider, D. L. (1990). Positive image, positive action: The affirmative basis of organizing.  In S. Srivasta, D.L. Cooperrider and 
Associates (Eds.). Appreciative management and leadership: The power of positive thought and action in organization. San Francisco: 
Jossey-Bass. 
7 Miller, W.R., & Rollnick, S. (2012). Motivational Interviewing, (3rd Ed.). NY: Guilford Press. 
8 Lohrbach, S. (1999). Child Protection Practice Framework - Consultation and Information Sharing. Unpublished manuscript; 
Lohrbach, S., & Sawyer, R. (2003). Family Group Decision Making: a process reflecting partnership based practice.  Protecting 
Children. 19(2):12-15. 
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