
Curriculum Introduction (Trainee’s Guide) 
 

This half day curriculum focuses on critical thinking activities that link critical thinking to assessment.  Throughout 
the training, the trainer will guide the trainees through the activities and facilitate active participation in the 
development of a critical thinking framework. 

It is recommended that trainees take one of the Harvard Implicit Bias Tests (available here: 
https://implicit.harvard.edu/implicit/takeatest.html) after this module and that they use their experience with the 
test to extend efforts to identify potential bias that could impact their work. 

Some content in this curriculum was developed by NCCD and the Northern California Training Academy as part of 
the Safety Organized Practice Curriculum.  Safety Organized Practice (SOP) is a collaborative practice approach 
that emphasizes the importance of teamwork in child welfare.  SOP aims to build and strengthen partnerships 
with the child welfare agency and within a family by involving their informal support networks of friends and 
family members.  A central belief in SOP is that all families have strengths.  SOP uses strategies and techniques 
that align with the belief that a child and his or her family are the central focus, and that the partnership exists in 
an effort to find solutions that ensure safety, permanency, and well-being for children.  Safety Organized Practice 
is informed by an integration of practices and approaches including: 

• Solution-focused practice1 
• Signs of Safety2 
• Structured Decision making3 
• Child and family engagement4 
• Risk and safety assessment research 
• Group Supervision and Interactional Supervision5 
• Appreciative Inquiry6 
• Motivational Interviewing7 
• Consultation and Information Sharing Framework8 
• Cultural Humility 
• Trauma-informed practice 
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Tips for Training this Curriculum (Trainer’s Guide) 
 

MATERIALS 

The SDM Policy and Procedures Manual, vignettes, sample tools and answer keys used in this curriculum are 
produced by the Children’s Research Center.  Please contact Rod Caskey (rcaskey@mw.nccd-crc.org) at the 
Children’s Research Center for access to these materials.  Because CRC makes regular updates to the materials, 
please ensure you are using the most recent materials when you present this curriculum. 

COUNTY VARIATIONS IN PRACTICE 

While all counties using the Structured Decision Making Tools follow the standardized assessment format and use 
the same SDM tools and definitions, there are some variations in county practice regarding some aspects of 
implementation, policy and use of supporting materials. Prior to presenting this training module, review the 
county policies and practices for standardized assessment and confer with county administration regarding 
specific county practices. 

In addition, some counties provide separate staff training regarding the SDM Hotline Tools.  Prior to offering this 
module, determine whether or not the trainees will receive the hotline content.  The hotline content is marked 
optional in the curriculum for this reason.  If the hotline content is included, shorten the time allowed for other 
segments to ensure completion of all the required segments. 

USE OF SDM TOOLS FOLLOWING THIS TRAINING 

After completing the Assessment Skills Lab curriculum, trainees can begin using the SDM tools as part of their 
social work practice; however, please ensure trainees understand that this initial training does not make them 
expert users of the SDM tools.  The classroom training they receive with this module must be reinforced with field 
learning, regular supervision, and mentoring.  We also STRONGLY recommend that social workers participate in 
the relevant advanced SDM training modules approximately 3 months after using the tools in the field to expand 
and reinforce their knowledge. 

TRAINING ACTIVITIES 

Because this training is activity rather than lecture based, trainers should have extensive knowledge of the 
Structured Decision Making Tools and experience using the tools.  Trainers should be prepared to address a wide 
variety of trainee questions in the moment relying on the SDM Policy Manual and professional experience.  
Regional Training Academies may have additional resources for preparing trainers to present this curriculum.   

SAFETY ORGANIZED PRACTICE 

Some content in this curriculum was developed by NCCD and the Northern California Training Academy as part of 
the Safety Organized Practice Curriculum.  Safety Organized Practice (SOP) is a collaborative practice approach 
that emphasizes the importance of teamwork in child welfare.  SOP aims to build and strengthen partnerships 
with the child welfare agency and within a family by involving their informal support networks of friends and 
family members.  A central belief in SOP is that all families have strengths.  SOP uses strategies and techniques 
that align with the belief that a child and his or her family are the central focus, and that the partnership exists in 



an effort to find solutions that ensure safety, permanency, and well-being for children.  Safety Organized Practice 
is informed by an integration of practices and approaches including: 

• Solution-focused practice  

• Signs of Safety  

• Structured Decision making  

• Child and family engagement  

• Risk and safety assessment research 

• Group Supervision and Interactional Supervision  

• Appreciative Inquiry  

• Motivational Interviewing  

• Consultation and Information Sharing Framework  

• Cultural Humility 

• Trauma-informed practice 

  


